Questions Regarding Chapter 11, "Developing Tests of Maximal Performance"
of Measurement Theory in Action by Shultz & Whitney (2005)
Instructor: Dr. James Wood

p. 171
According to Shultz and Whitney, what are two features that distinguish tests of maximal performance from other types of tests?
p. 171
Among all tests of maximal performance, there is one type that clinical psychologists administer much more frequently than all the others.  What type of test is it? (this isn't in the book, but should become clear to you if you stop and think a moment)

p. 171

Where have most people had the most contact with tests of maximal performance?

p. 172

Explain the difference between speed tests and power tests.

p. 172

What method of estimating reliability is unsuitable for speed tests?  What methods are more appropriate?

p. 173

Be able to explain, in general terms, the difference between the first two or three levels of cognitive objectives listed on page 173 and the last two or three levels.  Do not memorize the actual names for the levels, but be able to explain the general idea that organizes the levels.  Be able to give an example of an item that assesses knowledge, an item that assesses application, and an item that assesses evaluation.

pp. 173 and pp. 184-185

Be able to give the correct answers to Exercise 11.1 on pages 184-185, which asks you to classify five different test items using Bloom's taxonomy of level of abstraction.

pp. 173-174

Suppose you are testing student's knowledge of long division.  Construct a constructed-item response for this purpose.  Also construct a free-response item for this purpose.

p. 174
Compare free response items and constructed response items on the following dimensions: (1) Ease of creation; (2) Suitability for testing higher-order cognitive objectives; (3) Suitability for testing depth of knowledge; (4) Ease of scoring; (5) Objectivity of scoring; (6) Length of time spent on test administration;  (7) Number of items included in test; (8) Items' representativeness of subject area; (9) Probability that test-takers interpret items as intended; (10) Language ability; (11) Test security.

p. 175
Be able to state any four of the tips for writing quality true-false items.
p. 176

Describe the typical format of matching items.  Items of this type tend to assess what kind of cognitive objectives?

p. 176

Be able to state any four tips for writing quality multiple choice item stems.

p. 177

Following the recommendations on page 176, write a multiple choice stem that includes a negative.  Next write a stem that includes two sentences, one to present background information, and one to ask the question.

pp. 176-177
Be able to state any three tips for writing quality response options for multiple choice items: 

p. 177

What two types of free-response items are typically used to assess higher order cognitive objectives?

p. 178

What is "test-wiseness"?  Give a classical example of a test-wise recommendation.

p. 178

What is usually the purpose of pre-testing a test in small groups?

p. 178

What is usually the purpose of large scale pilot studies of a test?
p. 179

Why shouldn't test takers be given a choice among several different essay items?

p. 179

Why are multiple short-answer items preferable to one long essay question?

